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Background
Learners studying English as an L2 will likely have extensive
experience with formal, direct instruction of grammar. From a
very early stage in their English L2 study, they will have
plentiful practice in producing full, grammatically correct
sentences, both in written and spoken forms. As their
knowledge expands, the English L2 learners will likely
receive instruction in how to construct paragraphs and even
longer written texts. This focus on the logical organization of
ideas in written texts, or coherence, may not be balanced
with instruction in how to connect ideas to create a unified
flow – cohesion (Hinkel, 2020).

Research Question
The conjoining of text from one sentence to the next makes
use of cohesive-ties (Halliday & Hasan, 1976). The deictic
nature of cohesive-ties can serve to complicate the direct
instruction of these textual features. One possible approach
to instruction could be to encourage learners to notice
(Schmidt, 2001) cohesive-ties in reading texts. The current
research aims to examine if raising student awareness of
cohesive-ties through noticing activities can have an impact
on the written texts produce by students.

Methods
Two Reading & Writing classes using the same 
textbook are given a series of post-reading 
activities over a period of one semester.

Group 1 students answer traditional reading 
comprehension questions. Group 2 students 
complete the same activities as Group 1, and 
additional activities that require them to link 
reference terms, such as pronouns, to items that 
appear earlier in the texts. Both groups use the 
same reading texts.

At the start and after one semester, both groups’ 
writing is assessed to determine if there were 
any changes in the type and frequency of 
cohesive devices used. 

Discussion & Initial Findings
Although the research is ongoing, initial findings have 
highlighted some interesting aspects surrounding student 
comprehension of written texts. Both groups of students 
were able to complete the traditional reading 
comprehension activities with apparent ease. This could be 
due to their relative familiarity with this type of activity. 

Despite the above, Group 2 students generally 
experienced difficulties when tasked with tracking 
references in the very same texts. It could be that 
comprehension questions contain hints to their specific 
answers whereas showing understanding of reference 
requires a more global, whole-text level of comprehension. 
Displaying comprehension on this new, higher level might 
be unfamiliar to students.

Implications
Instead of students showing perfect 
understanding, of a limited range of 
reading texts. Extensive input could be 
required, in the form of an extensive 
reading program. Crucially, a wide 
selection of suitably modified texts for 
more intensive and persistent noticing 
activities could be beneficial.

In addition to the form of input, the 
questions, activities and methods for 
gauging comprehension should also be 
varied. This variety, leading to some 
uncertainty on the part of students, my 
give a more realistic picture of their 
comprehension of texts.
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Abstract: Raising student awareness of how text is constructed through noticing offers an additional approach to 
reading and writing instruction. Cohesive-ties can be an important aspect of this approach.


